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SUMMARY

Lecturers at the University of Education, Winneba had been, teaching Communication Skills since1994.  This course had been specifically designed for the writing needs of students who were being prepared to teach. Then in 2004 a new batch of students was admitted to pursue courses and work in communities. It was discovered that the Communication Skills course was not meeting the writing needs of this new batch of students. To solve this problem the process writing approach was introduced as an intervention. At the end of the intervention, a new course outline emerged, which now covered practically-oriented editorial and proof reading skills. This course could be seen to be more effective in providing for the writing needs of the new batch of CBR students.
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This article suggests that the process writing approach can be used to improve the writing skills of Community Based Rehabilitation students at the University of Education, Winneba. 

Introduction


In 2004, a new batch of students was admitted to the University of education, Winneba to train as Community Based Rehabilitation workers. These students took the course in Communication Skills that the regular students had been taking. However, I discovered that the course was not meeting their writing needs.  Since 1994, Lecturers at the University of Education, Winneba had been teaching the Communication Skills course to all first-year regular students admitted to the University. The objective of the course is to equip first-year students with writing, reading and note taking skills to enable them pursue their studies effectively. The majority of these so called regular students were teacher- trainees. However, the new students were being prepared for work in the community, hence, a mismatch of writing needs.

As the Coordinator of Communication Skills, my main responsibility was to supervise 20

other lecturers to teach the course to about 2000 regular first-year students.

With these regular students, the Communication Skills course seemed to have been fairly

successful in achieving its objectives since 1994. Then, in 2004, the university started

admitting a new batch of students for education as Community Based Rehabilitation

workers.

The new batch of students studied the Communication Skills course that had been designed for the so called regular teacher-trainees. However, the lecturers who designed the course in 1994, were unaware that a special group of students like the CBR students would be studying it more than 10 years later. Therefore, the course designers had not thought of the needs of the Community Based Rehabilitation students. 

  This resulted in the situation whereby CBR students who graduated from the institution felt that the Communication Skills course had not adequately provided them with writing skills to write articles, reports and other writing assignments that came with their jobs. For example, I was surprised with the findings of a questionnaire, which I distributed to the university’s alumni who went through the CBR programme. The objective of the questionnaire was to find out the university alumni’s perception of the effectiveness of the course. One of our respondents remarked, “The classes were too large to allow for a one-to-one interaction with lecturers. This is useful for some students, especially, the shy ones.” About 18 out of the 20 participants (90%) made similar remarks. Additionally, data from the questionnaire revealed that even “the topics treated were not dealt with in detail.” 

The discovery that the course did not solve all the writing problems of CBR students worried me. I therefore decided to try and find a solution, so that current CBR students might benefit better from the course, hence the writing of this article. 

Background

The University of Education, Winneba had been running the Communication Skills Course for first-year regular students since its establishment in 1993. Although this course had been largely successful in equipping writing skills to regular teaching students, the course did not appear to address the specific writing needs of Community-Based Rehabilitation (CBR) students being prepared to work in communities. 

In light of the problem outlined above, this article proposed to use the process writing approach to help improve the writing skills of first-year Community Based Rehabilitation students at the University of Education, Winneba.

This study had a number of benefits. These benefits are outlined below.

The intervention took the form of a series of assignments, and the end of semester examination served as the final evaluation. The rational for using this format was that students were normally highly motivated when it came to assessment and award of grades. The students took their lessons seriously.

The intervention also encouraged collaborative learning, which has many advantages. For example, students discussed the ideas for content and the style of writing. Also, they critiqued their writing in groups and did good quality editing and proofreading. Collaboration also entailed live radio discussions of their writing, and this served to increase students’ interest in the writing process. 

The Intervention
In most forms of research there is normally a section describing how the research was conducted. In this article, that section would come here.  Simply stated, this research followed what is known as the pre-test post-test research design. Following this method, I asked the students to write an assignment at the beginning of the study. This assignment was based on the traditional approach to writing. In the traditional approach the teacher gave the students a topic. The teacher explained the topic. Then the students wrote on the topic. After that the teacher collected the scripts, marked them and returned them to the students with comments.

Thus, following the traditional approach I gave the students’ assignments and marked. I recorded the assignments and returned the scripts to the students.

In contrast to the traditional approach described above, the next assignment followed the process writing approach. To start with, students themselves brainstormed and generated the topic under my guidance. Then I put them in groups of   five. In their groups the students wrote on given topics. After that they made photocopies of their drafts, which they shared among members of each group. 

Once each group member had copies of the writings of all the other group members, they proceeded to critique the articles in turns and to give feedback to the authors of the articles. Based on the feedback, authors received, they revised and re-wrote their articles. Again the re-written articles were photocopied for all group members to critique.  This went on till each student had edited, proofread and written a final script. It was only after this final write up that I collected the scripts for assessment and grading.

After the process writing activity described above, I compared the grades that the students obtained in the pre-test, that is, the traditional style of writing, with grades obtained in the process writing approach. 
Specific Stages of Writing Discussed During the Intervention
Group discussions and individual writing covered the following stages of writing

1. Pre-Writing

2. Drafting

3. Writing

4. Editing

5. Proof reading

6. The final write-up

Specific Aspects of an Article Discussed During the Intervention
During the intervention the students, under my guidance, discussed and wrote on various topics in the Process of Writing a Research Paper. We covered the following areas:

Select a topic

Make sure you get a library that has sufficient information on your subject. You cannot write a paper on a topic for which research materials are not available.

Limit your topic

A research paper should develop a specific, limited topic; narrow and deep rather than broad and shallow. Then skim through a lot of books and articles on the topic, looking for a way to limit it. 

Read about the Topic and Make clear purpose of your Paper.

Locate and read accounts of your subject in books, magazines, articles, and journals as you develop knowledge about your subject. Work out clearly defining and limiting your purpose in writing the paper.

Plan your paper and take notes that support your purpose

You can now start the specific content and organization of your paper. 

Take notes on whatever seems relevant and significant and think constantly about how you will use the materials so collected to support your purpose in the research work.  Whenever you quote indicate the exact source and page from which the quotation is taken.

Note cards

Organize the different kinds of information that you gather on the topic. Also identify the source and page number at the bottom of each card.

Write the paper

This is the stage where you should have a fairly clear idea of the plan of your paper.

Make a final outline and use it as a guide to write the first draft of your paper.

RESULTS
The students acquired editorial and proofreading skills. Also, a new course outline emerged and more effectively addressed the writing needs of CBR students. 

CONCLUSION
This article gathered data to suggest that the process writing approach can be used to successfully address the writing challenges of first-year CBR students at UEW.
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